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Preface

This book was written to acquaint undergraduate students with the study of parent—
child relations in the following major areas:

* The history of childrearing in the United States and philosophical and theoretical
perspectives that have guided child socialization practices in this country.

* Variations in childrearing patterns, including the childrearing practices of ethnic
majority and ethnic minority parents in the United States and childrearing prac-
tices in other countries.

* Child socialization strategies for guiding children to become increasingly more
competent and to have higher self-esteem and parenting skills for preventing and
responding to problem behaviors and for resolving parent—child conflict.

* Coverage of parent—child relations at each of the following developmental
stages: infancy and toddlerhood, preschool and middle childhood, early to late
adolescence, and early to late adulthood.

* The changes that occur in the lives of parents who have children with exception-
alities or chronic illnesses who require specialized care and recommendations
for helping parents to meet these challenges.

e Parent—child interactions in families in which a parent has an exceptionality or a
disability that requires specialized care.

* The lives of children who are maltreated and/or exposed to parental violence
or parental alcoholism and suggestions for interventions for these parents and
children.

* The challenge faced by parents and children who are dealing with the untimely
death of a family member and recommendations for helping children and par-
ents throughout the grieving process.

e The grief of adults and children associated with the death of an older parent or
grandparent, including alterations that occur in family interaction patterns fol-
lowing the death of an older parent.
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New to This Edition: The Pearson eText

In the Pearson eText, embedded short answer questions called Test Your
Knowledge, as well as written feedback, have been added to the end of each
chapter. This allows students to check their understanding of the material they
have read. These additions provide guidance for focusing on the main points in
the chapter and provide the opportunity for students to demonstrate their under-
standing of the content.

Also in the Pearson eText, several relevant videos have been added to each
chapter to allow students to hear from parents and children in various family
contexts throughout society.

A New Digital Glossary of Terms. Definitions of unfamiliar terms have been
added as a feature to each chapter so students can quickly determine the mean-
ing of unfamiliar concepts by clicking on the term in the eText to reveal the defi-
nition. This feature is designed to enhance student understanding of the material.

New Content to This Edition

Since the publication of the third edition, much new research has focused on fami-
lies. There have also been a number of changes in public policy and laws that influ-
ence U.S. families as well as families throughout the world. In response to these
changes, this new edition includes the following:

A discussion related to preparation for parenthood, which includes important
decisions that prospective parents must make in anticipation of becoming par-
ents through pregnancy or adoption.

An increased emphasis on the various contexts of parenting, which reviewers
and colleagues have cited as a primary strength of this book. For example, this
edition includes more information about parents and children in military fami-
lies, parents and children in immigrant families, parents and children in LGBT
families, the lives of adolescent parents and their children, and information
related to transracial and intercountry adoption.

More emphasis on the role of gender in parent—child relationships. This includes
research showing the influence of parent and child gender on parenting roles
and practices, an expanded coverage of fathers, a greater emphasis on coparent-
ing, the ways in which gender influences the roles of grandparents rearing grand-
children, the role of daughters and daughters-in-law in caring for aging parents,
and the differing experiences of aging mothers and fathers.

Additional personal anecdotes from parents and children in various family cir-
cumstances. This addition is in response to feedback from college students who
said that they thought these examples personalized the material for them.
Updated information regarding the influence of technology on parenting
and grandparenting has been interwoven throughout all of the chapters. This addi-
tion emphasizes the value of technology in the lives of family members as well as
the challenges parents face in monitoring their children’s use of technology.
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* Updated research featuring the latest findings on the role of parents in pro-
moting their children’s brain development, such as early literacy, and limiting
screen time during infancy and early childhood.

* Increased coverage on the influence of low socioeconomic status and poverty
on the lives of children, their parents, and their grandparents.

* The Double ABCX Model of Family Stress and Adaptation has been added to
the theories chapter and is used throughout the book to help students understand
family interactions when experiencing high levels of stress.

* A greater integration of theory, research, and application throughout the text-
book to remind students of how theory and research play out in actual behaviors
of family members in various circumstances.

e The latest changes in laws and policies affecting the lives of parents and children
such as new directions in improving the quality of child care for infants and tod-
dlers and changes in the law that allow for same-sex marriage in all states in the
United States.

*  ”Spotlight on” special issues features have been added throughout the textbook
to highlight the ways in which poverty, diversity, and technology impact the
lives of parents and children.

*  More than 20% of new research coverage has been included in this edition and
includes research from scholars within the United States and around the world.

Contextual Approach to Parenting

The contextual approach to parenting, which is a distinctive feature of this book, is
emphasized by the inclusion of both historical and cultural approaches to under-
standing parent—child relations. | examine how these relationships have changed
during the past century and the ways in which early and contemporary psycho-
logical theorists and early childhood educators have shaped these changes. | also
emphasize how recent changes in the family (such as the rising rates of grandparent
primary caregivers and teenage parents) have altered caregiver—child relationships.
Explorations of parent—child relationships in various ethnic groups within and out-
side the United States also are integral parts of this textbook. Theory and research in
human development and family relations have been interwoven with presentations
of cultural and structural variations in the family; this focus is the basis for all of the
chapters in the text.

A discussion drawing attention to how cultural beliefs affect parent—child rela-
tions is presented early in the text. Because the cultural approach is a central theme
of this book, it is essential to understand that there are important differences and sim-
ilarities in parent—child relationships across cultures. A discussion of the variations in
families as a result of marital status, sexual orientation, and care of children by adults
other than parents is presented early in the text as well. The purpose of addressing
the similarities and differences in various family arrangements is to heighten under-
standing of the commitment to the care of children that exists in families regardless
of the conditions that have brought them together. The early presentations of cultural
and structural variations in families are not meant to stand alone but rather to set the
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stage for discussions throughout the text that focus on parents and children in the
various settings in which their development occurs. This approach allows students to
see how culture and family variations and age and gender are related to parent—child
interactions at each stage of life.

A Life-Span Approach

This textbook examines parent—child relationships from conception to death and
focuses notonly on the influence of parents on children but also on the influence of chil-
dren on parents. Those reciprocal influences continue to be examined as both children
and parents age. The life-span approach emphasizes the ways in which parent—child
relationships influence the development of individuals, not only throughout child-
hood and adolescence but also across the life span. For example, Chapter 9 focuses
on the relationships of young adults to their parents and to their children, includ-
ing how those relationships affect young adult development. Similarly, Chapter 10
focuses on the ways in which middle-age parenthood and grandparenthood influence
the ongoing development of persons as they age.

Parenting Strategies

Another distinctive feature of this textbook is the in-depth coverage of parenting
strategies. An overview of contemporary parenting strategies includes a variety of
techniques. Sufficient examples are provided to help explain each technique and
enhance students’ understanding of how to use each of them. The coverage of these
strategies early in the book sets the stage for the upcoming chapters that focus on
parenting of children at different stages of development and with different develop-
mental needs. The parenting strategies presented in this textbook provide guidance
for professionals working with children and their parents or other caregivers. The first
part of Chapter 4 includes strategies designed to prevent misbehavior, promote the
child’s self-esteem, and enhance effective parent—child communication. The second
part of that chapter focuses on methods used for providing consequences for behav-
ior and resolving parent—child conflict. The presentation of various childrearing strat-
egies early in the book helps lay the groundwork for the upcoming chapters. Chapter
4 together with the previous chapters prepares students to integrate theory, research,
and technique while working with children and parents in various family contexts.

Critical Thinking Questions

Each chapter includes a variety of critical thinking questions that allow students to
pause in their reading to consider how the chapter relates to their own life experi-
ences or how they might use this material in working with parents and children in
various contexts. Responses from my students and the students of my colleagues who
also use this textbook have been that they like the critical thinking questions because
they help students better understand the material. | also have used these critical
thinking questions as the basis of an assigned classroom journal in which students
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choose several questions from each chapter and write their responses to the ques-
tions in a weekly journal and then share them in small classroom groups.

Implications for Parents and Professionals

Each chapter includes brief Implications for Parents and Professionals sections that
include guidelines designed to help students pause from their reading and consider
ways in which the information provided might be used in working with parents and
children in their future professions.

Supplements to the Textbook

This text is accompanied by PowerPoint® slides, an Instructor’s Resource Manual,
and a Test Bank. The Instructor’s Resource Manual prepared by the author includes
chapter-by-chapter learning objectives, chapter summaries, suggested classroom
activities, and special assignments. The fourth edition Test Bank contains a variety of
test items in multiple-choice and essay formats. The supplements can be found in the
Instructor’s Resource Center at pearsonhighered.com/educator.
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Historical and
Theoretical
Influences of
Childrearing




2 Chapter 1

LEARNING OUTCOMES
After completing this chapter, you should be able to

m Summarize the influences of the early tradition m Discuss how the parental role changes over
of autocratic childrearing. time, various persons in the parenting role,

m Show knowledge of the theories that and how FeministTheory challenged roles in
emphasized parental understanding of the gender-constructed family.
children’s motivation and behavior and m Demonstrate an understanding of how
those that focused on respecting children’s parents’ perception of community resources
enthusiasm for learning. influences childrearing.

m Describe the theories that show the influence m Analyze how the lives of parents and children
of different contexts on childrearing practices have been impacted by the technology of the
and help us appreciate how family members’ 21st century.

behaviors affect one another’s lives.

The picture of parents and children enjoying themselves at a 3-D movie, as seen
in the beginning of this chapter, reflects one aspect of the varied ways in which the
lives of parents and children in the 21st are intertwined with increasingly sophisti-
cated technology. We will be focusing on the interface between families and tech-
nology later in this chapter and throughout this textbook. First, however, we will
examine over 100 years of influences on parenting roles, societal views of the child,
and childrearing behaviors.

From the beginning of the 20th century to the present, American parents’ relation-
ships with their children have undergone considerable modification (see Figure 1.1).
The way in which parents view children has changed dramatically, and the parental
role has undergone considerable redefinition. Child socialization practices of Amer-
ican parents have been scrutinized, criticized, and discussed in writings that have
gained increasing public attention. Recommendations for better ways to rear children
have been offered by varied sources, including psychologists, educators, and other
well-known authorities. In that climate, scientists began to study the interaction pat-
terns between children and their parents and between children and other caregivers.
The findings of these studies have been widely disseminated and, based on these
publications, public policy related to the care and protection of children has changed
significantly. All these alterations in the ways American parents interact with their
children, and in how they perceive their roles as parents, have not changed overnight.
Furthermore, the changes in American childrearing practices have not been uniform.

AUTOCRATIC PARENTING: A TRADITION OF HARSH, STRICT
CHILDREARING

At the beginning of the 20th century, the autocratic parenting approach was the
prevailing belief guiding early American childrearing. Children were told what to do



"UOHON MOA MON "P[IYO PUE Juejul 8y} o aleo [edibojoyohsd

ayl "(8261) 'Y ‘Uosiep B g "I ‘UoSIep\ ‘sSald Alsianlun pieneH YN ‘ebpuque) ‘sessaocold [eaibojoyohsd Jaybiy jo Juswdolanap ay] :A10100s Ul puly ((8261) T ‘A4SI0BAA is)00g 19004 HIOA MON
"91e9 p|Iyo pue Ageq Jo 3009 183400d 8y “(9v61) "a H00dS ‘912—€61 ‘(¥)LS IOA ‘Malrey [edifojoydhsd ¢Aiesseoau Buiules) jo seuoau oy "(0G61) "4 ' “JouunS ‘suonedliand abes :vQ ‘s|iiH Alloreg

‘(1 "loA) Moogies A mainey saipmis Ajiwed ‘('sp3) JolIN "D "d pue uos|O "H "d Ul 901—/8 "dd . Joineyaq Ajiwey jo [opow XOgV 9|qnoq e :S8suo 0} uoneidepe pue ssaiis Ajwed “(€861) Uosianed T pue
a|qneD "y ‘ulqgnoo ‘sewoy | D sajey) | ‘pleybunds poddns [eroog pue Buido) ‘ssang Ajiwe ‘('sp3) uosieied T pue a|gned 'y ‘ulqanOo || 'H Ul Lb—92 "dd ‘Sisko 0} uoneidepe Ajiwe ‘2861

‘N P ‘uosialied pue ‘| "H ‘uiganDoN ‘Ae|sep-uosippy (YIN ‘Buipesy ‘pooyiusied jo sabels xis 8yl (2861) '3 ‘AYsulen ‘Asjexiag HOA MBN ‘pooyiudied jo sabelg XIS 8y :suoljelausr) usamiag
(1861) '3 ‘Asulen ‘umoi) MIOA MaN XIS 0} om} woiy Aejd [njasodind 03 epinb sualed vy :uses| pue Aejd ‘LOSSBIUOI (266 1) T ‘UORLG {S300g dISeg MIOA MON “JUSWYIERY :| '[OA ‘SSO| pUE JUSWYIENY
(6961) T ‘Agimog ‘uooeg R UA||y :uojsog "uoneiBajul olwalsAs v :Adesayy Allwe (8861) ' Y ‘Jersag B ‘'Y 'Q ‘Jensag ‘UOISUIM @ Heyauly ‘YOH MIOA MaN -luswdojanap Ayjeuosiad pue Bujures|
[B100S *(€961) 'Y ‘S1oiEM B “V ‘Binpueg (096} Paysiignd yiom [euiBL) “jdouy UoA maN “(‘suelL oipleg "H) ey Ajiwey Jo Aiolsiy [B100S v (poOYPIIYD JO SBLMUBD (2961) d ‘SelY U paseq :S80inos

$90UBN|JU| [BlUBIRY JO MBIAIBAQ [BOLIOISIH  L°| 3HNDIL

*ABojouyos}

JO 8sn s,ualp(Iyo J1vy}
JO)UOW O} pue SaA|| S.uaIp
-1y J18y} ui ABojouyosy

JO 9]04 BY} puelsIapun
sjuased jey} Juepodwi si

¥ "sany| Ajrep s.uaip|iyo jo
ped e s pue Buibueys
Apjoinb s1 ABojouyosa

"uaJp|iyo pue sjuased

jo Buleg-|lem ay} 8oueyua
Saljlwey Jo Spasau ay} o}
anisuodsai sallunwwo)

"Sal|Iwey JIay}

1O S8 8y} 108)4E JBy} S810
-uabe Ajunwwod snouea
yum ajelioqe]|od sjualed

'saljiqisuodsal

slom pue awoy Buib
-Bnl a)iym sao10yo a1ed
plIyo snoleA ayenobau
Sjualed ‘uowwod ale
saljlwe} Jausea-jeng

‘pouad Inoy-yg

Aue Jo 9,05 uey} alow
sjuejul BunoA Jiay} Jo yoeal
s WJe Ulym ag 0} punoy
219M SIBUle} BYY "PlIOM By}
ul alaymAue papodal 10eju00
JuBjUI-IBU3BY JO [9A8] ISBYBIY
BU} POMOYS BOLIJY [B43UdD
ul siabeio} eyy jo suon
-eAJasqo Bupjeaiqpuno.lb
(1L661) s.naImaH Aueg
‘Buleg-|jlem p|Iyo paodueyus
pue AyAnIsuss [eussjew o}
salnquuod diay diysury
pamoys sianlbaled ajdn
-[nWw Uo Pasnoo} Yyoieasay
‘palpnis aq 0} uebaq Bunua
-1ed Jo $92In0s se swialsAs
sjaljeq |ean}nd sjualed
“Anwrey

painjoniis-lepusab ay) pabus|
-leyo Asoay] isiuiwag Aq
pawJoyul siejoyass Ajjwey

‘uaJp|Iiyo Joy
sod Jo slojoIp
suas Janibaseo

ojeulalje pue [euiajew yjoq
pamoys s1oa)4d s,a1e9d p|Iyo
Jo Apnjs ajeas-abie] AHOIN

*Auxa|dwod [euon

-oeJajUl AjlWe) pue saous
-liadxa [euonesauabiynw
Uo Pasnoo} |9POIN Juaw
-dojanaq Ajjwe4 olwelsAs

'SI0}0B}

ssal}s 0} uojeldepe pue
‘s90In0sal siequisw Ajwe}
‘slossauis oyl Buowe Aejdisjul
AU} Pamoys yolym ‘uoleidepy
pue ssang Ajiwed Jo [9po
X08v 8lgnoQ 8y padojensp
uos.ianed pue uiqgqndop
‘9)9|dwoo 0} siequisw
Ajwey 1oy sysey juepodwi ale
sebe}s asay} Jo yoea uiyim
Jey} pue awi Jano sabeys
aAIss$800Nns ybnoly) enow
S9||IWe} }ey} pamoys Ssisi
-oay} Juswdojanaq Ajiwey
‘saljiqedeo pue s||s

mau dojansp Ajrenunuod

0} sjuased sabusjjeyd ajol
[ejuased ay} 1eyy paisabbns
pue juaied ay} jo 8jol 8y}

Jo Juswdojaaap a8y} 0} uon
-uspe pajied Aysuljen uaj|3

S0861

'seleIg payun 8y ul
JUBWAAO| UoeoNpd jualed
Y} pauels pue sdiysuone|as

pliyo—juated oneloowsp
payesoApe siny1aiq jlopny

‘uonepw!

pue Bulispow ybnoiyy
ules| ualp|Iyd Jey) pamoys
sis1109y} Bulules) [e1oog

"ayl| Jo abejs yoes je asue
1By} SasuI0 [eloosoyoAsd
aAjosal 0} Aljige s,uosiad
au} sjoaye diysuonelas pliyo
—juased ayi jo Ayjenb ay)
ey} pezuosy} uosyu3 yu3

S096 1

'slayye} pue siayjow

4log 0} payorle awWoosq
saiqeq Jey) pemoys pue
Kiosay) Juswiyoeype Jo suon
-dwnsse paJejusd-iayiow
pauonsanb quieT |aeyaI

‘Juswdojansp s.uaip|iyo pue
slolneyaq Bupealp|iyo [ey
-uaJsed uo saouanyul a|diynw
pamoys [apoy\ [ed160joog
s Jauuaiquajuoig aun

S0L6}

‘slaquiaw Ajiwey jo uol
-ejdepe snonupuod sy} pue
‘abueyo ‘Aljigels Aq pazusy

-0eJRYD BJB Sal|IWe} Jey) pue
Jayjoue auo Aq pajosye ale
puE 108)E Slaquiaw ey} pres
Kioay] swaisAs Ajlwey

‘Juswdojanap AU

-609 umo Jiayy ui siuedpiued
Al}0€ SE UBIP|IYO POMSIA
oH "sJauJed)] anissed

SE UaJp|IYyd JO M3IA 3y}
pajoipejuod Jobeld ueap
‘Buieg-jjlom

J18Y} O} [e1oNJO S| UBIP|IYD 0}
ssauanisuodsal Jey} pamoys
uaIp|1yd pazijeuoinyisul
jo swyy s,zuds suay

S0S61

‘yoeoidde Areuydiosip e

se saouanbasuod [eloireyaq
JO 8SN 8y} PapuUBWIWIOda)
oH "Buiuonipuo) juesado
padojanap Jauunis "4 'g

*2UOP HIOM
J18yy 186 uaippyo Aeid ui

pue ‘Bujures| si yiom s,pooy
-plyd pres (1o03eanpa pooy
-pPIyo Apies) peid suljolred
‘Bunualted anis

-uodsalun JO SMAIA S,UoSIep\
uyor pabusjieyo Ajsnouas
(yrpomsury Arep/Aqimog
uyor) A1oay] Juawyoseny

‘yiwsem Jo asayd

-sowiye ue uyym sywi| bumes
papuawwosal oH “Bunuased
anisuodsalun pue juajuaj
pauonsanb yo0ds ulweluag

Sov6L

‘ules|
pue aiojdxa 0} Wopasl)
U} ULIP|IYO MOJ[E PINoYs
sjuased ey} pue spuiw
Ju8qglosqe aABY UBIP|IYO
ples Liossajuoly elep

Kamua) yioz Alre3

‘Juswanol Apnis

PIYD 8y} pauE}s pue pjiyo
aU} JO Spasau pue ainjeu
anJ} ay} Joadsal pjnoys
sjuased pies aH “Bunua
-1ed anjeso0lne pauoi
-sanb |jeH Asjuels o

Ainmua) Yl are

‘Buealp|iyo

0} yoeoudde paxejas alow
pue ysiey ssa| 10} pa|ed oH
*Sjoulsul [ednjeu s, uaip
-1y 10adsai pjnoys sjua
-1ed pies pnai4 punwbis

S0€61

“uaIp|iyo
Jo sBuipas} pajnpayos
papuaWWOod8l PUB UBIP|IYD
Buijiods 1surebe pautem

oH "Bunuaied anjsuodsai
pabeinoasip uosiep\ uyor

S0c6 L

‘pJeay Jou pue uess aq
0} 81oM pue s}Inpe |[ews
SE PamalA aJam uaip(iyd

‘Jelleq piyo

8y} |lods pue pol sy} aJeds,
8y} Uo paseq uajeaq
Ajre|nbai atam uaipiyd

'SNOABIYOSIW
paJlapisuod sem Aeid
s,UaIp|iyo pue ‘uaipjiyo
1134} JO [|Im 8y} Healq 0}
pabeinooua aiam sjualed
"PIIYD [njuis sy ul jaijeq
Suelind ay} pue pjiyo |nj
IM BU} JO M3IA S,S90GO0H
sewoy] Aq pauoddns sem
}| "ooe|d uj Ajwily sem
Bunuaied opessony

Ainmua) yiel Aiez

Kina) 1sie

S066 1

S0861—S0L6L

S0961-S0S61

SO0v61—S0261 @1eT

SauNua) Y10z
Ape3 pue yig L




Chapter 1

and were expected to respond accordingly without expressing their opinions regard-
ing parental demands. The autocratic approach to child socialization was influenced
by two primary sources: the Hobbesian perspective of childrearing that prevailed
throughout Europe for many centuries (Aries, 1962) and Calvinist doctrine that swayed
the childrearing beliefs of early Puritans in the United States (Kagan, 1978).

The Hobbesian View: The Willful Child

Thomas Hobbes, who expressed the view that the child’s will needs to be tamed,
proposed that parental authority (when strictly applied) upholds both a religious
mandate and a cultural tradition. It is from Hobbes that we obtained the view of the
home as “a man’s castle,” based on his belief that the family is a miniature monarchy
and that the rights and consequences of the paternal (he did not mention maternal)
and the despotic domains are the same. Hobbes equated the status of children with
that of household servants, both of whom were expected to have unquestioned
obedience to the “master of the house” (Hobbes, 1688/1994). Even Rousseau, who
(in the 1700s) romanticized the child and recommended that parents consider the
nature of the child in their socialization goals, argued in favor of despotic rule in the
family (Baumrind, 1966). Few questioned the justification for this type of parental
authority until the 20th century.

Puritan Beliefs: The Sinful Child

Autocratic parenting views based on Hobbes” idea of the willful child found easy
acceptance among early American Puritans whose religious beliefs were shaped
by the doctrines of John Calvin. Because Calvinist doctrine emphasized the inher-
ent sinfulness of the child, early American parents believed that to be the cause of
children’s willfulness. Firm discipline that included a strong belief in corporal pun-
ishment, rather than parental affection, was thought to be necessary for children’s
development (Kagan, 1978). Parents, therefore, expected strict obedience and sub-
mission from their children, not independence or assertiveness. Children who were
considered to be disobedient received “correction,” which often took the form of a
brutal beating (Cleverley & Phillips, 1986).

Thinking Critically

As we begin the study of ways in which to raise children, take a moment to consider your own
views regarding the essential nature of the child. In what ways do you think the two views
discussed previously influence the childrearing approaches that some parents use in bringing
up their children today?

The Questioning of Autocratic Parenting

The autocratic approach to child socialization was first questioned in the late 1800s
by G. Stanley Hall and continued to be examined early in the 20th century as the
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views of early childhood educators and psychologists began to influence childrear-
ing practices in the United States and Europe. Autocratic child socialization was
challenged from a variety of perspectives, and these challenges altered Americans’
view of the nature of children, the role of parents, and the appropriate way to bring
up children.

The Legacy of G. Stanley Hall: The Child Study Movement

The first of the psychological theorists who influenced American childrearing pat-
terns was G. Stanley Hall, who received the first Ph.D. in psychology in the United
States, and who began the Child Study Movement in the late 1800s. The goal of the
Child Study Movement, according to Hall, was to develop a science of psychology
and education that respected the true nature and needs of the child. Hall believed
that Americans were slowly awakening to a recognition that “children are not like
adults, with all the faculties of maturity on a reduced scale, but unique and very dif-
ferent creatures” (Strickland & Burgess, 1965, p. 88). Hall believed that “the child’s
senses, instincts, views of truth, credulity, emotions, and feelings towards objects
have very little in common with ours” (p. 89).

Watson: The Dangers of Parental Affection

During the late 1920s, another American psychologist, John Watson, the father of
American Behaviorism, began to influence American childrearing. Emphasizing the
role of the environment, he recommended that parents use a scientific approach to
child socialization and strongly opposed parents’ expressions of affection for their
children. Interestingly, Watson’s “scientific approach” to childrearing was not sup-
ported by scientific evidence. On the contrary, his childrearing advice was based
on his fervent personal beliefs that parents should ignore their natural inclinations
to be nurturing and responsive to their children. That recommendation was based
on his belief that responsive parenting spoiled children. Based on that conviction,
he suggested that parents should not respond to their crying infants and should feed
them according to a strict schedule. That recommendation, though not supported
by research evidence, found widespread acceptance in American culture at a time
when the new psychological theorizing was highly valued.

Watson’s Use of the Media. As a uniquely American theory, Watson’s scientific
approach to the rearing of children gained acceptance among American academics
and Americans at large. The ways in which his ideas came to affect so many Ameri-
can parents can be traced to the methods he used to disseminate his controversial
views. Throughout 1926 and 1927, he addressed teachers’ groups and medical
groups on his theories. Then in 1928, he organized his ideas more formally for a set
of six articles that appeared in McCall’s magazine that later came out in a book under
the title The Psychological Care of the Infant and Child (Watson & Watson, 1928). In
magazine articles published in Ladies” Home Journal and McCall’s, Watson consist-
ently reminded mothers to put their babies on a strict feeding schedule and not spoil
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them by being responsive to their cries. Parents of all education levels were exposed
to Watson’s ideas in the popular press. In his articles in popular magazines and in his
radio broadcasts (before television was available), he emphasized that parenthood
is a science and that parents should treat childrearing as an experiment. Given the
newfound allegiance to science during that historical period, the linking of parent-
hood with science was a persuasive message to American parents (Cohen, 1979).

CONFLICTING THEORIES ABOUT CHILDREN’S BEHAVIOR AND
MOTIVATIONS

Although John Watson's views held center stage in American childrearing beliefs
throughout the 1920s, 1930s, and 1940s, other theories that were developed during
that period and the next couple of decades contributed to alternative perspectives
regarding the appropriate way to rear children.

Theories that Emphasized Parental Understanding of Children

Sigmund Freud suggested that the rearing of children should include an acceptance
of their basic instincts. The development of Attachment Theory by John Bowlby
(Bowlby, 1958, 1969) and studies of infant attachment by Bowlby’s colleague
Mary Ainsworth (Ainsworth, 1973) seriously challenged Watson’s recommenda-
tions that parents should not express affection toward their children. The theories
of Jean Piaget (Elkind, 1976) and Lev Vygotsky (1978) contradicted the view of
children as passive learners. In addition to theory development that increased
awareness of the need for parents to incorporate an understanding of children into
their childrearing patterns, a number of early childhood educators spoke out in
support of better childrearing practices. During the second half of the 20th century,
theorists such as Erik Erikson (1963, 1968) continued to emphasize the importance
of parental respect for children’s feelings and the growth-producing effect of paren-
tal support for children.

Sigmund Freud: A Focus on Children’s Natural Instincts

Beginning in the 1930s, both European and American childrearing beliefs were
influenced by Sigmund Freud, the Austrian-born founder of psychoanalysis. Freud's
view of the nature of the child reflected the perspective of the French philosopher
Jean-Jacques Rousseau—that children are basically good and that under optimal
conditions their innate talents would emerge (Synott, 1988). Reflections of Rous-
seau’s philosophy can be seen in Freud’s emphasis on children’s innate drives
and in his view of the mother as the prototype for all future relationships (Freud,
1931/1961). The beliefs of G. Stanley Hall that children are different from adults
and have their own instincts also are reflected in Freudian theory. Freud devel-
oped the Theory of Psychosexual Development to explain the ways in which the
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focus of children’s sexual energy corresponds to their stage of development (Brill,
1938). Based on that theory, Freud was the first 20th-century theorist to propose
that parental acceptance of the child’s natural instincts should accompany parental
attempts to socialize the child to societal norms. Freud’s views of childrearing arose
in direct opposition to the prevailing overly strict and harsh childrearing approach,
and followers of Freud portrayed the child as psychologically fragile and in danger
of being made chronically anxious by parental restrictions and demands (Baumrind,
1966). The lenient parenting pattern that developed as a result of Freud’s influence
reflected his belief that (a) early influences are very important for children’s devel-
opment and (b) harsh parenting methods are detrimental to children’s well-being
(Freud 1931/1961).

Although the study of family socialization during the 1930s and 1940s reflected
Freud’s view of lenient parenting, this child socialization pattern was never wide-
spread in the United States because it did not address the issue of limits, bounda-
ries, and guidelines. Since American parents with their Hobbesian-Calvinist legacy
still understood discipline from the perspective of autocracy and punishment, not
being harsh with children was interpreted as not interfering with children’s natural
willful inclinations, thereby not providing limits and guidelines for them. Conse-
quently, most American parents were not persuaded by Freudian views of child-
rearing because of the concern that they were being asked to relinquish control
of their children. Those parents who believed that Freud’s advice was a better
approach than familiar autocratic parenting practices tended to develop a lenient
childrearing pattern whereby they did not provide sufficient guidelines for their
children (Baumrind, 1996).

The tender warmth this
mother is expressing toward
her contented baby is an
excellent example of parental
responsiveness.
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Attachment Theory: A Focus on Parental Responsiveness

Respect for the natural instincts of children served as the foundation for Attachment
Theory, which was developed by the British psychiatrist John Bowlby in the early
1940s (Bowlby, 1958, 1969). Later studies of interactions between mothers and
infants by Bowlby’s colleague Mary Ainsworth in Uganda led her to conclude that
(a) socialization begins with parental attachment; (b) the infant is born helpless, requir-
ing care; and (c) parents should respond to the feelings evoked by the child (Elkin &
Handel, 1989). Based on her studies of infants’ responses to stress when their moth-
ers left a playroom and then returned after a few minutes, Ainsworth determined that
virtually all infants develop distinctive patterns of attachment to their caregivers. She
defined attachment as the “affectional tie that one person forms with another specific
person, binding them together in space and enduring over time” (Ainsworth, 1973,
p. 33). In addition to specifying the pattern of secure attachment, Ainsworth identi-
fied three other distinctive patterns of attachment that develop among children whose
mothers are not consistently responsive to their needs: (a) insecure-avoidant attach-
ment, (b) insecure-resistant/ambivalent attachment, and (c) disorganized attachment.
Ainsworth and her colleagues also documented the following: (a) infants whose
caregivers are emotionally and physically available to them develop secure attach-
ment; (b) having a secure attachment to a parent promotes the infant’s exploration
of the environment; (c) the sensitive responsiveness of the caregiver in stressful situa-
tions provides reassurance, comfort, and confidence for the infant; and (d) the sensi-
tive responsiveness of the caregiver provides for the child an internalized working
model of parental availability (Ainsworth, Blehar, Waters, & Wall, 1978).

Watch the following video showing interactions between mothers and their young children.
What is the link between the different patterns of attachment and parental sensitivity and
availability?

www.youtube.com/watch?v=n3oKwCk5k3w

Fatherhood and Infant Attachment. Studies of infant attachment during the 1940s
awakened the scientific community to how essential parental responsiveness is for
the healthy development of infants. Ainsworth’s observations of the links between
varying levels of caregiver responsiveness and different patterns of infant attachment
were later confirmed by hundreds of researchers in many other nations and cultures
(e.g., Grossman, Grossman, & Waters, 2005; Miller & Commons, 2007). Research
findings based on Attachment Theory will be used throughout this textbook to dem-
onstrate the ways in which the affectionate ties between parents and children con-
tribute to positive developmental outcomes.

René Spitz: The Harmful Effects of Unresponsive Caregivers. Scholars in the area
of developmental psychology were beginning to see the significance of parental
responsiveness to infants in the mid-1940s based on Ainsworth’s attachment studies.
Then, in the early 1950s, the French psychologist René Spitz provided further strong
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evidence of the crucial importance of parental responsiveness. In his studies of insti-
tutionalized infants and children in Europe, Spitz provided indisputable data dem-
onstrating that the responsiveness of the caregiver to infants’ cries and other gestures
of communication are crucial to infant development. In dramatic film footage that
shocked the world, Spitz revealed that infants and children in orphanages who were
provided scheduled rather than responsive care showed pained expressions of grief
and over time became listless and apathetic. Many of them lost weight and became
ill, and some of them died (Spitz, 1954). Concern for the development of children
growing up in orphanages led to the appointment by the World Health Organiza-
tion of other researchers to study orphaned children in countries around the world.
These social scientists reported findings similar to those of Spitz and his colleagues
and concluded that children who receive minimal maternal responsiveness exhibit
delayed development in many areas (Bowlby, 1951).

The Change in U.S. Public Policy from Orphanages to Foster Care. Although
the views of Watson (that parents should not be responsive to their children) were
still basic to American parenting styles during the 1950s, the studies of Bowlby,
Ainsworth, and Spitz and findings from other researchers around the world brought
about a change in public policy regarding the institutionalization of children in the
United States. Prior to the publication of these studies, American children placed
for adoption were typically kept in orphanages until they were around 3 months of
age so prospective parents could be assured of adopting a “normal, healthy child.”
After evidence that scheduled rather than responsive care puts normal children at
risk for incurring developmental delays was confirmed, a significant change in adop-
tion placement policy occurred in the United States during the 1950s. That change
resulted in infants and children being placed in foster care, rather than orphanages,
until they could be adopted so that they might receive responsive rather than sched-
uled care (Jones, 1993).

Benjamin Spock: Limits Within the Context of Warmth and
Affection

As previously discussed, both Freud and attachment theorists challenged harsh,
unresponsive parenting. Freud emphasized the importance of parental understand-
ing of children’s natural instincts, and researchers using Attachment Theory provided
strong evidence refuting the use of scheduled care and demonstrating the impor-
tance of responsive care for children’s development. It was only after Benjamin
Spock’s views related to childrearing became well known, however, that autocratic
and unresponsive parenting approaches were challenged in the American public
domain. Not only did Spock question harsh childrearing approaches but also he
challenged the lenient approach to parenting adopted by those parents who were
influenced by the views of Freud. Similar to the ways that Watson’s beliefs regard-
ing child socialization became well known via the popular media, Spock’s message
regarding childrearing reached large numbers of American mothers who sought
childrearing advice from popular magazines and other readily available reading





